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https://www.ey.gov.tw/Page/5A8A0CB5B41DA11E/74eb5a0e-436d-4b78-9a1c-9d379f805331



https://www.edu.tw/News_Content.aspx?n=9E7AC85F1954DDA8&s=2BCAF7C42463717F



CEFR Levels & Proficiency
Common European Framework of Reference for 
Languages.

https://www.coe.int/en/web/common-european-framework-reference-languages/uses-and-objectives



CEFR Levels & Proficiency
• The CEFR provides a common basis for the elaboration of 

language syllabuses, curriculum guidelines, examinations, 
textbooks, etc. across Europe.

• “One thing should be made clear: the CEFR does not set out to 
tell practitioners what to do, or how to do it. It raises questions 
but doesn’t provide ready-made anwers. It is not the function 
of the Common European Framework of Reference to lay 
down the objectives that users should pursue or the methods 
they should employ.”

https://www.coe.int/en/web/common-european-framework-reference-languages/uses-and-objectives



CEFR Levels & Proficiency

https://www.coe.int/en/web/common-european-framework-reference-languages/uses-and-objectives



CEFR and TOEIC

https://www.toeic.com.tw/quick-links/download/cefr/

785 945550



Comparison Chart

https://system-taiwan.com/English_Test_Preparation.html



TOEIC in Taiwan

https://www.ets.org/s/toeic/pdf/2020-report-on-test-takers-worldwide.pdf



CEFR and TOEIC

必須破除的常見迷思:

• TOEIC scores are just an “estimate”. 

• Many students with high TOEIC scores (>800) still can’t write 
properly, much less carry out a simple conversation.



Let’s start from the beginning…

Leung, P. (2015). 10 Fundamental ELT techniques and strategies for CLIL practitioners.





EMI in Japan
o Interviewed 7 undergrads &  3 faculty members.



EMI in Japan
o Interviewed 7 undergrads &  3 faculty members.



EMI in Japan



EMI in Japan
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EMI in Japan



EMI in HK

https://files.eric.ed.gov/fulltext/EJ1110725.pdf

o Interviewing 11 
teachers from 2 
different schools 
teaching Secondary 2 
Mathematics, Science, 
Geography, and 
History.

o Interviewing 4 
Secondary 2 students 
from each school.

https://files.eric.ed.gov/fulltext/EJ1110725.pdf


From 2 HK Two-Medium Schools

https://files.eric.ed.gov/fulltext/EJ1110725.pdf

Teachers’ View Students’ View

Spend a lot of time on preparing of teaching content-
based knowledge through English.

Generally like the idea of learning content-based 
subjects through English, and agreed EMI helps to 
improve English proficiency.

AT first, EMI class is more quiet than the CMI class, 
because students afraid to voice out in English.

Extra efforts and strategies are required.

Weaker students already had problems with 
understanding, EMI made their learning slower.

Most students admitted using their L1 Chinese to 
process knowledge and higher-order thinking, even 
when subjects are taught in English.

But agreed that students’ English improved when 
learning content-based subjects through English.

If teachers use both English and Chinese together, it is 
confusing and worse as they need to remember two 
sets of words.

Higher-ability students think English seems easier to 
understand.

https://files.eric.ed.gov/fulltext/EJ1110725.pdf


EMI in HK

Recommendations:

語碼轉換
（ code-switching） ：
指語言使用者在句間的
語言轉換，主要發生在
句子間的分界處。

語碼混用
（code-mixing）：
指語言使用者在句內的
語言轉換，主要發生在
句子內部。



EMI in HK
Recommendations:



EMI in China
o An academic course 

“Computer 
Networking” was 
taught to a 69-
student class 
bilingually, and to 
another 72-student 
class in English.



EMI in China



EMI in China



EMI in China
Challenges and Suggestions:

o Shortage of EMI instructors. 

o Lack of interaction in the classroom.

o Teaching methods and teaching hours.

o Performance assessment.



Summary from these 3 research

o Mismatch between what the top wants and what the bottom 
can deliver.

o Varied language proficiency levels among students and 
faculty members.

o Shortage of good EMI instructors.

o Need a change in cognition for both instructors and students.

o Need continued support for instructors and students.

o Need collaboration between content & English instructors.



EMI in Taiwan – 困難與迷思

o Varied language proficiency levels among students 
and faculty members.

o Incompatible goals between and among the 
government (agencies), university, faculty, students, 
parents, and society.

o Cannot use Chinese at all. 

o Priority – English-focused or Subject/Content-focused?



Content Factor
1. Basic (Core) Subjects

- Increase compulsory hours, focus on building English 
competencies in Freshmen and Sophomore years before 
starting EMI courses in Junior and Senior years.

2. Resources
• Library and online free resources.
• Any type of content should be encouraged.
• English podcasts and Youtube videos.

The 4Cs of CLIL for Taiwan



Communication Factor
1. Start Now

- Start small and simple; and use it often.
- Switch between languages in the beginning.

2. Taiwanese-English or heavily accented
- So what?! We are not native speakers so we are bound 

to have accents.
- As long as we can get the idea across, it is good enough 

(as a start).

The 4Cs of CLIL for Taiwan



Cognition & Cultural Factor
1. Throw away the clutches 

- Stop relying on translated texts. 
- By immersion; Learn / Lead by examples. 
- Find your motivation(s).

2. Change in Expectation 
- Don’t be shy or be afraid of imperfection.
- Knowing some is better than knowing none.
- International Opportunities 與國際接軌

The 4Cs of CLIL for Taiwan



Concerns in Engineering & IT Education

o Beware of the jargon monster 

❑ Need to understand what the terms meant.

❑ Need to remember them.

❑ Need to apply them within appropriate situations.

❑ Need to build on them to learn further.

o Pronunciation / Accent (same word, different sound).

o Content is difficult enough in L1 for students to grasp.

o Understand the English but don’t understand the 
concept.



How to FACE these 
challenges
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Reference

取自: https://www.geo-clil.ugent.be/wp-content/uploads/2016/03/Teaching-Science-through-English-A-CLIL-Approach.pdf/



Content First
❖ Curricular content leads to language learning.

❖ Learners need to 

❑ develop accurate use of engineering and IT language.

❑ communicate their knowledge of concepts, processes, 
functions, and purposes.

❑ ask relevant questions, analyze ideas, evaluate
experimental evidence, and make conclusions and 
justify them.



Content First
❖ Learners need to know both content-obligatory

and content-compatible language.

❖ “For every academic topic, certain language is 
essential for understanding and talking about the 
material.” (Snow, Met & Genesee, 1992).



Content First
❖ Content-obligatory language: 

❑ Every subject has its own content-obligatory language associated 
with specific content.

❑ Students need to know the subject-specific vocabulary, 
grammatical structures, and functional expressions in order to 
learn, communicate, and be a part of.

❖ Content-compatible language.
❑ Non-subject specific language that learners may have learned in 

their English classes.
❑ Use to communicate more fully about the curricular subject.



When Planning a Lesson
A. Activating prior knowledge: 

❑ Learners may already know somewhat about a topic in their L1 
but may have difficulty explaining this knowledge in L2.

❑ When brainstorming or having discussions, expect learners to 
use some L1 and then translate.

B. Input and Output:
❑ Teachers need to plan the input, i.e. the information that is 

being presented in class – Will it be delivered orally, in writing, 
on paper, electronically? 

❑ Teachers need to plan for learner output – How are learners 
going to produce and communicate what they learned?



When Planning a Lesson
C. Wait Time: 

❑ Refers to the time teachers wait between asking questions 
and learners answering them.

❑ When subjects are taught in a non-native language, a longer 
wait time than usual is needed so that learners can process 
new subject concepts in a new language.

❑ This is especially important at the start of new courses so 
that all learners are encouraged to take part in classroom 
interaction.



When Planning a Lesson
D. Collaborative Tasks: 

❑ Include tasks that involve learners in producing key 
subject-specific vocabulary and structures in meaning pair 
or group work activities.

❑ Let learners help each other learn. 

❑ Activities and tasks should support the processing of new 
concepts and language.



When Planning a Lesson
E. Cognitive Challenge: 

❑ Learners usually need considerable support to develop their 
thinking skills in a non-native language. 

❑ They need to communicate not only the everyday functional 
language practiced in many English classes, they also need to 
communicate the cognitive, academic language of the 
subject (engineering and IT).

❑ Critical to providing scaffolding, i.e. content and language 
support strategies that are appropriate but temporary.

❑ Learners might need more support and for a longer period 
of time in one subject than in another.



When Planning a Lesson
F. Developing Thinking Skills: 

❑ Teachers need to ask questions that encourage lower order 
thinking skills (LOTS), e.g. the what, when, where, and which 
questions.

❑ Teachers also need to ask questions that demand higher 
order thinking skills (HOTS). These involve the why and how 
questions, and therefore require the use of more complex 
language.

❑ In Engineering & IT, learners often have to answer higher 
order thinking questions at an early stage of learning.



CLIL Challenges
I. Teachers need to feel confident about their English 

language level:
❑ Be able to present and explain concepts in their subject area 

clearly and accurately.

❑ Check pronunciation of subject-specific vocabulary which may 
look similar to other words in English but have different 
pronunciations.

❑ Be able to use appropriate classroom language to present new 
concepts, to question, paraphrase, clarify, encourage and 
manage their classes in English.



CLIL Challenges
II. Use of L1 during lessons:

❑ It is recognized that some use of L1 by learners, and 
sometimes by teachers, is a bilingual strategy that helps 
learners communicate fluently.

❑ Moving between L1 and the target language, either mid-
sentence or between sentences, is quite common for 
learners. 

❑ Code-switching and code-mixing as temporary stop-gap 
measures.



CLIL Challenges
II. Use of L1 during lessons:

❑ Classroom observations show that use of L1 and the 
target language happens between learners in the 
following interactions:
➢ Clarifying teachers’ instructions.
➢ Group negotiations/discussions.

❑ It is important that teachers avoid using L1 unless they 
are in a situation where using L1 would benefit or 
reassure learners. 



CLIL Challenges
III. Lack of Materials:

❑ Not that applicable in the higher education context.

❑ Availability of 原文書with presentation slides, 
examination questions, and additional online resources. 

❑ Teachers might have to include L1 terminology (中文詞
彙) to aid in understanding.



CLIL Challenges
IV. Assessment:

❑ Teachers are unsure whether to assess content, 
language, or both.

❑ There should be consistency in how learners are assessed 
across courses in each department.

❑ Learners, parents, and other colleagues need to know 
what learners are being assessed on and how they are 
being assessed.



CLIL Challenges
IV. Assessment:

❑ Performance assessment (PA) – involves learners in 
demonstrating their knowledge of content and language.

❑ Teachers observe and assess learners’ performance using 
specific criteria.

❑ PA can also be used to evaluate the development of 
communicative and cognitive skills as well as attitude 
towards learning.



How can Teachers overcome the challenges 
they face?
A. What teachers can do:

❑ Use online resources (hear the pronunciation of vocabulary, use 

grammar reference book, use Youtube videos, etc.).

❑ Highlight the subject-specific vocabulary learners need 
and present new words in topic-related word banks 
rather than in alphabetical order.

❑ Make sure learners know the functional language needed 
to talk about their subject area.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

a. Learning outcomes and objectives

✓ Teachers first need to consider the learning outcomes of 
each lesson, each unit of work and each course.

✓ Learning outcomes are learner-centered as they focus on 
what the learners can achieve rather than on what the 
teacher is teaching.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

b. Subject content

✓ Learners need to hear subject-specific language more than 
once, so revisiting a new concept is necessary.

✓ To revisit concepts, teachers should present learners with 
different tasks that demand different language skills but 
are aimed at the communication of the same concepts.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

c. Communication

✓ As CLIL promotes collaborative learning, teachers need to 
plan group work activities so that learners can 
communicate the language of the subject topic.

✓ Communicative activities should be integrated during the 
lesson, rather than left to the end of the class.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

d. Thinking and learning skills

✓ Teachers need to plan and sometimes practice types of 
questions they will ask to develop both types of thinking.

✓ Teachers need to plan how to support learners in 
developing learning skills, such as planning, following 
instructions, making observations, handling data, drawing 
conclusions, and evaluating results.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

e. Tasks

✓ Teachers need to think about the kind of tasks learners will 
do during the lesson and as a follow-up. 

✓ It is important to plan a range of tasks that require 
different levels of challenges.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

f. Language support

✓ Teachers need to plan to support the language of input 
and the language of output.

✓ Input – provide a C-E terminology definition and/or 
explanation. 

✓ Output – word-level and sentence-level support.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

g. Materials and resources

✓ Many textbooks provide lessons slides and videos.

✓ Teachers need to familiarize themselves with the material 
and continue to modify it to suit the level and requirement 
of their learners.

✓ Teachers might need to create their own quizzes and 
classroom activities to help learners learn better.



How can Teachers overcome the challenges 
they face?
B. How can teachers plan for CLIL? 

h. Assessment

✓ It is important to link the assessment of learning to the 
attainment of learning outcomes for the lessons.

✓ Assessment criteria have to be transparent and consistent.



Possible Strategies

Poon, A.Y., & Lau, C.M. (2016). Fine-Tuning 

Medium-of-Instruction Policy in Hong Kong: 

Acquisition of Language and Content-Based 

Subject Knowledge. Journal of Pan-Pacific 

Association of Applied Linguistics, 20, 135-155.



Possible Strategies

Poon, A.Y., & Lau, C.M. (2016). Fine-Tuning Medium-of-Instruction Policy in Hong 

Kong: Acquisition of Language and Content-Based Subject Knowledge. Journal of 

Pan-Pacific Association of Applied Linguistics, 20, 135-155.



The use of Educational Technologies
1. To engage students and make them want to keep on 

learning (on their own).

2. To make lessons more memorable (thus more permanent).

3. To revise concepts taught, anytime anywhere.

4. To allow students to learn (relearn) at their own pace.



The use of Educational Technologies



Articles on Educational Technologies
1. The 101 Hottest EdTech Tools According to Education Experts (Updated 

For 2020)

2. 5 Terrific Technology-based Tools for the Foreign Language Classroom

3. 6 Ed Tech Tools to Try in 2021

4. 5 Technology Tools Reshaping Higher Education Classrooms

5. 27 Tech Tools Teachers Can Use to Inspire Classroom Creativity

6. 75 digital tools and apps teachers can use to support formative 
assessment in the classroom

https://tutorful.co.uk/blog/the-82-hottest-edtech-tools-of-2017-according-to-education-experts
https://www.fluentu.com/blog/educator/using-technology-in-the-foreign-language-classroom/
https://www.cultofpedagogy.com/6-ed-tech-tools-to-try-in-2021/
https://edtechmagazine.com/higher/article/2018/03/5-technology-tools-higher-education-classroom-perfcon
https://ozobot.com/blog/27-tech-tools-teachers-can-use-to-inspire-classroom-creativity
https://www.nwea.org/blog/2021/75-digital-tools-apps-teachers-use-to-support-classroom-formative-assessment/


The bulk of the load rests upon Instructors

1. We need to first overcome our own reluctance (and 
frustrations). 

2. We need to be willing to work twice or thrice as hard to 
prepare for EMI courses and keep improving them.

3. We need to show the way and lead by example.

4. We need to collaborate and help each other. 

5. Students will be able to sense and appreciate our 
efforts, eventually.



Suggestions from a non-professional
1. Stop trying to be perfect! Just keep improving.

2. Stop obsessing over accents and grammar!

3. Start small and/or simple.

4. Find something you like and do it consistently.

5. Make full use of technology. 

6. Feel free to switch between English and Chinese.

7. Start reading aloud. Read like no one is listening.

8. Learn and grow together. Share resources.



Back to Taiwan’s 2030 Goal
It will take longer than 2030 for Taiwan to achieve a 
“bilingual” status.

Yet, we have to start somewhere, some time, so why not let it be NOW?!

This goal will NOT succeed if all teachers do not 
support and dedicate themselves (ourselves) to it. 

缺一不可!! 真的就靠大家了!


